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Overview of the Pride Academy Culture Model 
 

Pride Academy’s culture systems are designed to create: a) positive school community that support 

students’ personal development and maturation; and b) an orderly and safe learning environment that 

enables learning to occur in all classrooms. To achieve these outcomes, we’ve built a school culture 

system around three goals: 
 

I. Developing Adult-Student Relationships: We believe a positive school community based 

on genuine relationships between teachers and students, and rooted in a belief in 

students’ ability to achieve, is the foundation of a successful school. 

II. Having Clear Expectations: We believe students can be successful when behavior 

expectations are clear and consistently held. Accordingly, classroom and school rules are 

simple and disciplinary consequences are consistent. 

III. Building School Community: Students are expected to take responsibility and leadership 

for the community to ensure it is safe, supportive, and inclusive.  

 

 

The graphic below illustrates the major components that make up the Pride Academy culture model and are 

essential in fulfilling our mission of supporting students in developing the academic and personal skills 

necessary for post-secondary success and the ability to pursue their dreams. High quality schools are schools 

where systems work in concert with one another to create a community where learning is sacred, and 

teachers and students receive the support needed to be successful. 
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School Culture Model-Visual Map 
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 Key Components of School Culture Mode

Teacher Support and 
Development-Ensuring a Great 
Teacher in Every Classroom 

• Instructional 
Foundations PD 

• Classroom 
Management 

• Instructional 
Coaching 

• Classroom 
Management 
Intensives 

Culture Team Supports- 
Providing Classroom- Based 
Intervention 

• Case Manager 
Support 

• Push-In 
• Classroom 

Removals 

Disciplinary Systems- 
Response to Code of Conduct 
infractions 

• Detentions 
• MPCs 
• Suspensions 
• Alternatives to 

Suspension 

• Student Supports 
• Restorative 

Processes 

Attendance Response and 
Management 

• Attendance Goals 
• Parent Outreach 

• Lateness and 
Absence Response 

• Incentives 
• Truancy 

Staff Mindset- Adult beliefs 
about student potential and 
one’s own practice 

• Teacher 
Mindset 

• Infinite 
Jurisdiction 

• Culture 
Competency 

School Expectations, Norms, and 
Rules 

 Code of Conduct 

 Onboarding Process 

 Parent/Student Handbook 
 Uniforms 

 Classroom Management 
Systems 
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Section 1: Teacher Support and Development 

Instructional Foundations 

Pride Academy’s classroom culture systems are designed to create: a) student-center learning 

environment where all students are able to achieve academically; and b) an orderly and safe learning 

environment that enables learning to occur in all classrooms.  

The Instructional Foundations tier of the Pride Academy Instructional Standards sets the expectations 

for pedagogical competencies necessary to establish a classroom environment where high quality 

instruction is possible. 
 

Standards Tier 1: Associate 
(Instructional 
Foundations) 

Tier 2: Sr. Associate Tier 3: Advanced Tier 4: Master 

ST
U

D
EN

T 
O

U
TC

O
M

ES
 

 
 
 

 
Student 

Achievement 

On Task- ≥ 95% of 
students are meeting 
basic behavior 
expectations and 
executing the task at 
hand. Students 
consistently follow 
teacher’s directions. 

Objective Realized- 
Students complete the 
strategic task or acquire 
the skill/standard 
highlighted in the 
objective. Growth is 
concrete, measurable and 
often meeting grade level, 
course, or IEP-driven 
expectations. 

Student Growth & 
Performance- Student 
work suggests that all 
students are meeting, 
exceeding or making 
significant progress 
towards grade level 
expectations (or 
alternate/IEP academic 
expectations). Students 
are building lasting and 
transferable fluency, 
knowledge, skills and 
understandings. 

Exceptional Student Growth & 
Performance- Student work 
suggests that all students are 
either meeting or exceeding 
grade level expectations (or 
alternate/IEP academic 
expectations). 

 
 
 
 
 

 
Content 

Engagement 

Ready to Learn- 
Students know the 
objective of the lesson. 
Posture conveys buy-in 
to the lesson. Outerwear 
and book bags are 
properly placed. Phones, 
food/drinks and other 
distractors are not 
visible. Instructional 
materials are in place 
and organized. 

Cognitive Engagement- 
Throughout the majority 
of the lessons, students 
actively engage with the 
content. Students are 
reading, writing, problem 
solving, making 
connections and 
processing information. 
Students are focused and 
urgent. 

Outcomes Oriented 
Engagement- Students 
are actively and 
independently making 
decisions, problem 
solving and navigating 
towards the lesson 
objective. Students 
require little to no 
prompting to utilize 
available resources and 
work with peers in an 
effort to overcome 
challenges. 

Academic Ownership & 
Persistence- Students are aware 
of their academic performance, 
progress and challenges. 
Students independently 
maximize instructional time and 
persist through difficult work. 
Students confidently take on 
challenges. Students take 
ownership for their learning by 
asking questions, accessing 
resources, and relentlessly 
problem solving. Students are 
comfortable expressing struggle 
and view mistakes as learning 
opportunities. 

 
 
 
 
 
 

Supportive 
Community 

Productive Interactions- 
Student interactions 
with peers and adults 
are respectful, 
productive and facilitate 
a learning environment. 

Active Participation- 
Students actively engage 
the classroom community 
by responding to teacher 
questioning and 
participating in class, small 
group and partner-level 
discussions. 

High Level Participation- 
Student participation 
reflects a high bar. 
Students' answers and 
participation in class and 
small group discussions 
reflect a high level of 
accuracy, detail and 
precision. Academic and 
content specific language 
is fluidly incorporated. 
Students frequently 
respond to, build upon 
and are highly influenced 
by the responses of their 
peers. 

Student Leadership & Voice- 
Students positively and 
significantly influence classroom 
productivity, student 
achievement and instructional 
innovation through class jobs, 
discussion leaders, 
teaching/supporting peers, 
selecting content or texts, etc. 
Students have frequent 
opportunities to effectively 
evaluate and augment their own 
work and the work of their peers. 

TE
A

C
H

  

Lesson Design 
& Facilitation 

The lesson is 
thoughtfully planned 
and designed with a 
clear objective, an 

Building on Tier 1, the 
objective is rigorous and 
strategic- informed by 
students’ past 

Building on Tiers 1&2, 
instruction becomes 
more nuanced. The 
lesson design is highly 

Building on previous tiers, the 
Tier 4 classroom expertly 
accounts for and efficiently 
meets the specific needs of all 
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  exemplar and lesson performance and goals. influenced by yearly learners. This is accomplished 
through expert planning and 
facilitation. Planning considers 
student data and individual 
learning styles as well as 
strategies to maximize group 
dynamics, technology and other 
approaches and resources. 
Facilitation focuses on ensuring 
all students are productively 
engaged in and successfully 
navigating highly ambitious yet 
achievable challenges. 
Opportunities for students to 
monitor and attend to their 
academic paths are maximized. 

 

ALL PREVIOUS STRANDS + 
-Multiple Pathways 
-Innovation 
-Aware and Relevant 

flow. Routines and The lesson design, academic goals as well as 
procedures are including presentation, whole class and individual 
observable and maintain activities, checks for student needs and next 
a productive use of time. understanding and steps. Differentiation is 
The teacher is well- opportunities for practice proactively built into the 
prepared and highly are engaging, relatable lesson. The teacher 
familiar with the content and intentionally move keenly questions 
presented as well as the students towards realizing students, monitors 
lesson structure and the objective individual and whole 
activities.  group performance and 

 ALL PREVIOUS STRANDS + makes strategic decisions 
STRANDS: -3M Objective in the moment to 
-Objective, Agenda, -Objective Driven maximize learning. 
Lesson Flow & -Grabbing Engagement  

Homework -Checking for ALL PREVIOUS STRANDS 
-Lesson Plan Understanding + 
-Fundamental Routines -Practice & Assessment -Actively Facilitate 
-Clear Directions -Relatable& Engaging Learning 
-Accurate Content Approach. -Solidify Student Learning 
-Specially Designed  -High Order Questioning 
Instruction  -Strong Response 

  -Planned Differentiation 

 The teacher creates a Building on Tier 1, the 
teacher develops 
relationships and builds 
authentic student 
engagement. The teacher 
consistently praises 
student effort to reinforce 
a positive student 
mindset. Teacher projects 
enthusiasm for learning 
and encourages 
participation and 
engagement. The teacher 
builds relationships with 
students and families and 
fosters positive student to 
student rapport. The 
classroom is well adorned 
with student work, 
academic visual aids and 
positive messaging. 

 

ALL PREVIOUS STRANDS 

+ 
-Speak Success and 
Challenge 

-Relationship Building 
-Academic & Mindset Rich 
Environment 

Building on Tiers 1&2, the 
teacher builds student 
independence, creates 
supportive group 
dynamics and ensures an 
inclusive classroom 
community. The teacher 
consistently coaches 
individuals and groups on 
academic independence, 
group engagement, 
conflict resolution and 
other academic and social 
emotional skills. 

 

ALL PREVIOUS STRANDS 
+ 

-Facilitate Student 
Independence 
-Student Feedback, 
Coaching & Support 
-Inclusive Community 

Building on previous tiers, the 
teacher teaches and reinforces 
student mindset regarding self- 
efficacy and growth mindset 
while building a highly inclusive 
and supportive classroom 
community. These efforts 
support academic aspirations 
and help students develop 
transferable skills. 

 

ALL PREVIOUS STRANDS + 
-Build Mindset 
-Inclusive and Supportive 
Community 

 productive and positive 
 classroom environment. 
 The teacher has 
 established a positive 
 rapport with students. 
 The teacher consistently 
 recognizes positive 
 student actions while 
 respectfully and 
 successfully attending to 
 off-task and 

Motivation, 
unproductive actions. 
The classroom 

Relationships environment is neat and 

& Classroom organized. 

Management STRANDS: 
-Warm/Confident Tone 

 -Rapport 
 -Monitoring, 
 Reinforcement, Praise & 
 Redirection 
 -Neat & Organized 

 Environment 

 
 

Classroom Management-Redirection 
 

Pride Academy teachers are expected to be proficient in the establishment of both proactive and 

reactive classroom management strategies. When student behavioral infractions happen teachers are 

expected to address behaviors quickly, effectively, and successfully to re-engage students in the lesson. 

It is a teacher’s responsibility to address behaviors using the Pride Academy classroom management 

system. Our classroom management system is based on the philosophy that student misbehavior 

presents a teachable moment and teachers are expected to redirect students and issue appropriate 

consequences. This is accomplished using the Redirection Continuum outlined below: 



7 | P a g e  
 

LEAST 

INVASIVE 
 

 
 
 
 
 
 
 
 
 
 
 
 

MOST 

INVASIVE 

a. Whole Group Reminder: When one or more students are off- task, a verbal whole 
group reminder is a way to correct off-task students without identifying them to the 
class. Ex.- “All students should be working on problems one through ten right now” 

b. Anonymous Reminder: An anonymous reminder is similar to a group reminder but 
highlights the fact that a minority of students are off-task. Ex. - “We need three students 
to clear off their desks.” 

c. Proximity: Circulating through the room and standing next to or near students who are 
off -task is a non-verbal strategy that addresses the behavior without interrupting 
instruction. 

d. Signaling: Signaling incorporates non-verbal cues to redirect, correct or alter student 
behavior. Typically these cues are easily interpreted and simple. They are often used to 
address students without disrupting flow. 

e. Quick Word: A Quick Word is a discrete, unidirectional communication in which the 
teacher approaches the off-task student, conveys what TO do, and moves on. One way 
to do this effectively is to use a positively framed, “If… Then…” statement. Ex. – “If you 
start working on your Do Now, then you will have the opportunity to earn participation 
points.” Note the difference between a positively framed and a negatively framed “If… 
Then…” statement: “If you don’t stop talking, then you will get a demerit.” The 
positively framed version allows students to make good choices to get back on track 
with an incentive instead of the threat of punishment. 

f. Public Correction: At times, less invasive addressing techniques may not be possible or 
appropriate. When a public correction is required, it is done quickly and clearly conveys 
what TO do rather than criticizing or commenting on misbehaviors. Ex. - “Kenny, please 
push in your chair.” 

g. Inquiry: Teacher quickly meets with the student and starts the conversation with a 
sincere question inquiring about the student (affective questions). Teacher listens and 
appropriately responds to any student concerns through explanation/clarification, a 
plan to address later, or an apology. After a quick exchange the teacher reiterates the 
expectations, their belief in the student, and clarifies the consequence if that 
expectation is not met. 

h. Consequence: When redirection and correction efforts fail, consequences must follow. 
Threats or warnings of consequences are always avoided as they only reinforce the 
allowance of misbehavior. When providing a consequence, the teacher avoids optional 
responses and implements the consequence in a routine fashion. Consequence 
procedures must be developed, rehearsed, and mastered in preparation for their 
implementation.
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Assigning Consequences 
 

It is expected that teachers will ensure 95% on-task behavior by having strong fundamental routines, 

maintaining high behavioral expectations, and building rapport and trust with students. There will be 

times when, despite a common foundation, misbehaviors occur. Teachers are expected to first utilize 

the least to most invasive strategies outlined in the redirection continuum and then assign a 

consequence. Prior to the issuance of a demerit, teachers are expected to use logical consequences to 

address violations of the social contract. 
 

 

Section 2: Culture Team Supports 

 
When a teacher is unable to successfully redirect and correct a student’s behavior it is necessary to issue 

a consequence. Consequences are administered effectively by ensuring that they are consistent, brief, 

depersonalized, and provides a way for students to re-establish positive connections in the classroom. 

The goal of the consequence is to teach appropriate pro-social behavior. If the misbehavior continues 

the teacher should call the case manager for additional support. The flow chart below outlines this 

process: 
 

 

 
Teachers are expected to effectively manage the bulk of off-task behavior in the classroom. There will 

be times when teachers will need an additional level of support to ensure all students are meeting 

expectations. The case manager is responsible for providing support and assistance to teachers with 

helping students to meet behavioral expectations in class and ensure that classrooms are safe and 

Utilize the redirection continuum 

(1st attempt to address an inappropriate behavior) 

Assign consequences 

(2nd attempt to address an 
inappropriate behavior) 

Call case manager for support 
for disruptive behaviors 

(If the behavior persist and is 
stopping learning for other 

students in the class.) 
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effective spaces where learning is sacred. Case management supports are provided in the form of the 

following: 
 

Push-in Support-Case managers will utilize Instructional Foundation strategies to ensure students are 
meeting the explicit expectations of the class 
Strategies: 
Use of Warm/Confident Tone 
Redirection Continuum 
 

 
 

The responding case manager will complete the following actions before the referred student returns to 
class. Students who are removed from class for a Level II infraction will not return to class during the 
same instructional block without the permission of the teacher. Prior to the student returning to class 
the following actions must occur: 

 De-escalate student 

 Contact Parent/Guardian (as applicable)

 Facilitate or schedule Restorative Conference (Level II and Level III infractions, as applicable)

 Assign consequence aligned to the Code of Conduct. 
 

 
 
 

 Section 3: School Expectations, Norms, and Rules 

 
We intentionally seek to create a community that feels both orderly and joyful. This is established, in 

part, by having a transparent and simplified social contract that is well understood by all stakeholders. 

 

This is accomplished via the Pride Academy Code of Conduct and the Pride Academy 

Parent/Student Handbook, which clearly spell out infractions, definitions, and the range of 

consequence options available. 

Additionally, these documents spell out all of the policies and processes that make up the Pride 

Academy culture model.  
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Pride Academy Code of Conduct 

 

The Pride Academy Code of Conduct is designed to create a safe, respectful, and cooperative 
community. There are three types of infractions: Level I, Level II, and Level III. For each infraction type, 
we provide a range of possible consequences. In the charts below, these consequences are listed in 
order of severity. In order to ensure we have a standardized, uniform approach to school discipline, the 
charts below provide direction on how to leverage the progress nature of the Code of Conduct. The 
numbers populating the chart represent the number of times a student could commit an infraction 
before an elevated consequence is warranted. 

 

 
 
 
Level I Infractions: Teacher and Case Manager Response 

 

Level I infractions negatively impact Pride Academy’s high achievement culture and community of 
safety, respect, and cooperation. 

 

 

 
Level I Infraction Category 

Consequences 

Redirection Teacher and/or 
Case manager 
Assigned 
Consequence 

Case manager or 
School 
Administration 
Call, Conduct 
Referral, and/or 
Classroom 
Removal 

Failure to carry Hall Pass  
X 

 

Lateness to Class   X  

Community Infraction (Per 
instructional block) 

1 2 
 

Disruptive Behavior (instance per 
instructional block) 

1 2 3 

Insubordination (instance per 
instructional block) 

1 2 3 

Uniform Violation (per instance)  
 

  
 

 

3 
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Level II Infractions: Case manager Response 
Level II Infractions significantly impact Pride Academy’s high achievement culture and community of 
safety, respect, and cooperation. 

 

 
 
 
 
 
 

 
Level II Infraction Category  

Consequences 

Phone Call/ 
Detention 

In-School 
Consequence 
(Community 
Service, Extended 
Detentions, and 
Phone Call Home) 

 

Assignment of Out-
of- School 
Suspension and 
Mandatory 
Parent Conference 

Academic Cheating, Plagiarism, and 
Forgery (Loss of credit for assignment 
is an automatic consequence.) 
(referral per year) 

  
 

1 

 
 

2 

Repeated Level I Infractions 
(referral per marking period) 

1-2 3 4 

Cutting Class (referral per semester)  1-2 3 

Persistent 
Disruption/Insubordination 
(referrals per semester) 

  
 

2-3 

 
 

4-5 

Elopement (referrals per 
semester) 

 2 3 

Physical Aggression (referral per 
year) 

  
1 

Provocation (referral per Year)  1 2 

Inappropriate Behavior to 
Students (referral per year) 

1 2 3 

Inappropriate Behavior to Staff 
(referral per year) 

  
1 

Inciting Violence (referral per 
year) 

  
1 

Damaging or Stealing (Minor) 
(referral per year) 

 
1 2 
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Inappropriate Consensual Sexual 
Behavior (referral per year) 

  
1 2-3 

Inappropriate Use of Technology 
(referral per year) 

 
1 2 3-4 

Gambling (referral per year)   1 2-3 

Possession of Contraband 
(referral per year) 

 
1 2 3-4 

 

Level III Infractions: School Administration Response 
 

Level III infractions are very serious violations of our Disciplinary Code of Conduct and/or are criminal 
violations of Pennsylvania state law. 

 

Level III Infraction Category 

Theft 
Bullying/Cyber-bullying 
Sexual Harassment/Intimidation 

Possession or Use of Illegal Drugs, Tobacco, and/or Alcohol and/or Engagement in Illicit Activity on 
School Grounds 
Arson and/or Possession of Fireworks and Other Explosive Devices 
Vandalism 
Reckless Endangerment 
Threatening a Staff Member or Staff Members 
Instigation and/or Participation in Group Assault 
Physical Assault 
Aggravated Assault 
Non-Consensual Sexual Misconduct 
Firearm, Weapon, or Dangerous Instrument 
Terrorist Threats/Acts 
Robbery 
Extortion 
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Definitions of Infractions 

 

The definitions below are listed in the same order as the infractions in the Pride Academy Disciplinary 

Code of Conduct. 

 
Level I Infractions 

Failure to Carry Hall 
Pass  
 

Students traveling in the building (outside 
of normal school-wide transitions) are required to carry a hall pass. 

Lateness to Class Arriving to class after the late bell. 

Community 
Infraction 

Community infractions include, but are not limited to, the following list: 
 outerwear are not appropriately stored; 

 the student’s posture does not convey buy-in to the lesson (as defined by 
having one’s head on their desk); 

 the student is out of their assigned seat without permission; 
 The student uses profanity, sexually explicit language, or gestures (in 

classrooms as well as common spaces such as hallways and the cafeteria). 

Disruptive Behavior Behavior in classrooms and other school building spaces that disrupts the 
learning environment and prevents others from learning. 

Insubordination Examples of insubordination in classrooms and other school building spaces 
includes, but is not limited to, the following list: 

 walking/running away from staff or walking out of class without 
permission, 

 refusing to cooperate in any manner with multiple staff members’ 
requests, 

 Refusal to surrender a cellphone. 

Uniform Violation Failure to comply with the Pride Academy uniform policy. 
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Level II Infractions 
 

Academic Cheating, 
Plagiarism, and 
Forgery 

 Plagiarism is using, without permission, the ideas and writings of another, either 
word for word or in substance, and representing such as one’s own. 

 Forgery is the signing of a document in another’s name. 

 Cheating includes deceit, fraud, or deception (e.g., copying another’s assignments, 
assisting another to cheat by lending one’s own work, and giving or receiving aid 
during a testing period). 

Repeated Level I 
Infractions 

Defined as three (3) or more documented instances. 

Cutting Skipping scheduled classes or rostered activities. 
 

Persistent Disruption This is behavior that continually disrupts the learning environment and results in a 
removal from class. 

Persistent 
Insubordination 

This is behavior that results in removal from class. Examples of persistent 
insubordination includes, but is not limited to, the following list: 

 continued and repeated ignoring of redirection, 

 walking/running away from staff or walking out of the class without permission, 

 refusing to cooperate despite multiple requests, 
 refusal to surrender a cell phone. 

Elopement Leaving the building without permission. 

Physical Aggression Physical contact (e.g., pushing, shoving, hitting, slapping, etc.) involving one or more 
offenders, where no student is physically injured. 

Provocation Argumentative words, not actions, intended to provoke a violent reaction. 

Inappropriate 
Behavior to Students 

Harassing another student through the use of profanity, name calling, horse-playing or 
any other disrespectful language or gestures, without the intent to provoke a violent 
reaction. 

Inappropriate 
Behavior to Staff 

This includes, but is not limited to, any nonthreatening words and/or actions that are 
directed towards a staff member in either an overtly loud, profane, or demonstrative 
manner (e.g., “cursing out” a staff member or using obscene hand gestures). 

Inciting Violence Watching, encouraging, or instigating a pre-fight/fight before, during, or after school or 
through the use of any form of social media. 

 

It is our belief that bystanders play a role in escalating violence; therefore, anyone 
watching a fight has an obligation to de-escalate the situation by staying calm, 
remaining nonpartisan, and seeking help. 

Damaging or Stealing 
(Minor) 

The act of damaging, defacing, or taking of school or personal property without 
permission. 

 
The damage or stolen items are valued at $10.00 or less. 

Inappropriate 
Consensual Sexual 
Behavior 

Students who, on school property or at a school-sponsored event, expose or touch 
their own genitals, breasts, or buttocks, or those sexual parts of another person, 
engage in intercourse, oral sex, or simulated sex with the consent of witnesses and 
other participating students. 
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Inappropriate Use of 
Technology 

Inappropriate use of technology includes, but is not limited to, the following list: 
 sexting, 

 videotaping fights, 
 videotaping someone in a place where they have an expectation of privacy, and 

posting videos of inappropriate student conduct to a social media site that affects 
the school community in a negative manner. 

Gambling Betting or wagering for money, favors, or fun. 

Possession of 
Contraband 

Possession of any flammable paraphernalia without the intent to use (e.g., matches, 
lighters, poppers, etc.). 

 
 
 

Level III Infractions 

 

Theft Taking or attempting to take the property of another student or school community 
member. 

Bullying/ 
Cyber bullying 

Repeated intentional conduct that is directed to another student or students, in or 
outside a school setting, that is severe, persistent, or pervasive, and that either: 

 substantially interferes with a student’s education, or 

 creates a hostile learning environment, or 

 substantially disrupts school operations. 
 

Bullying occurs within an interpersonal relationship where there is an imbalance of 
power (e.g., one person is physically larger, stronger, mentally quicker, or socially more 
powerful). The conduct may be physical, psychological, verbal, nonverbal, written, or 
electronic. 

 
Cyber bullying occurs through electronic communication devices including, but not 
limited to, social networking, email, instant messaging, text messages, tweets, blogs, 
photo and video sharing, chat rooms, dashboards, or websites. 

Sexual Harassment/ 
Intimidation 

Unwelcome conduct of a sexual nature that can include unwelcome sexual advances; 
requests for sexual favors; and other verbal, nonverbal, or physical conduct of a sexual 
nature. 

Possession or Use of 
Illegal Drugs, 
Tobacco, and/or 
Alcohol and/or 
Engagement in Illicit 
Activity on School 
Grounds 

Illegal/inappropriate drug/alcohol possession, use, or illicit activity (selling, storing, 
producing, or purchasing illegal substances or paraphernalia) on school grounds or at 
school-sponsored event 

 

School administrators will report the incident to the police and provide all information 
concerning the matter to law enforcement authorities. 

Arson and/or 
Possession of 
Fireworks and Other 
Explosive Devices 

The malicious burning of another’s property. 
 

Students may not possess or use fireworks or the paraphernalia needed to explode 
them on school grounds or during school activity. 

Vandalism Intentional or reckless damage to, or attempt to damage, the property of another or 
the causing of damage while committing an act contrary to this code or the law. 
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Reckless 
Endangerment 

Reckless behavior that could cause injury, including, but not to limited to, the throwing 
of objects (e.g., tables, chairs) and the pulling of fire alarms. 

Threatening a Staff 
Member or Staff 
Members 

Physical, verbal, written, or electronic threat and/or intimidation used to unlawfully 
place another person in fear of bodily harm through verbal threats, without 
displaying a weapon or subjecting the person to actual physical attack. This 
behavior can include, but is not limited to, stalking (i.e., secretly or stealthily 
pursuing another and/or spying on or watching another person, with or without the 
intent to harm, frighten, or coerce). 

Instigation and/or 
Participation in 
Group Assault 

Initiation and/or participation, by verbal, written, or physical act, of a simple or 
aggravated assault by multiple students on one or more other students. 

Physical Assault Physical assault involving one or more students that escalates into punching, wrestling, 
knocking down, and/or damaging/destroying property. 

Aggravated Assault An unlawful physical attack by one person upon another resulting in serious bodily 
injury. 

Non-Consensual 
Sexual Misconduct 

Attempting or carrying out a non-consensual sexual act with another person.  
Depending on the nature of the incident, law enforcement officials may be informed. 

Firearm, Weapon, or 
Dangerous 
Instrument 

Possession of any object, device, or instrument, which, in its inherent and functional 
purpose is intended to be a weapon on school property or at a school-sponsored 
event. 
Firearms, weapons, and dangerous instruments include, but are not limited to any 
firearms (whether loaded or not), cap guns, pellet guns, BB guns, knives, box cutters, 
cutting instruments, nunchucks, or mace. This list does not include ordinary 
instruments, such as pencils. 

Terrorist 
Threats/Acts 

A communication/act to commit violence, terrorize, evacuate building, or otherwise 
cause serious public inconvenience or safety risk. 
Depending on the nature of the incident, law enforcement officials may be informed. 

Robbery Taking or attempting to take the property of another student or school community 
member by force or threat of force or by putting the victim in fear. 

Extortion Students who obtain money, property, or services from another student and/or school 
community member by express or implied threat of force. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

17 | P a g e   

Section 4: Disciplinary Systems 

 
The disciplinary systems associated with the Pride Academy school culture model are built on the 

following operating principles: 

 Behavior is communication and should be addressed with both consequences and support.

 A strong social contract, via the Code of Conduct, ensures both transparency and equity.

 Parents are our partners and deserve to be well-informed.

Consequences are assigned aligned to the guidance provided in the Pride Academy Code of Conduct. 

In addition Pride Academy’s culture model also consists of a standardized set of student support 

options. 
 

Description of Mandatory Parent Meetings (MPCs) 
 

The MPC will serve as the vehicle for developing support plans for students and communicating those 
plans to families. During a Mandatory Parent Conference (MPC), the case manager and relevant staff 
members meet with the student’s parent or guardian to review infractions and to develop a Tier I 
Intervention plan. The case manager serves as the point of contact for connecting students with 
challenging behaviors to the appropriate supports. Students with repeated Level I, Level II, and Level III 
infractions are provided with additional resources and supports. Any student who has received an out-
of-school suspension will be scheduled for a Mandatory Parent Conference (MPC) as a part of the 
reinstatement process. 

 

 

Restrictive Procedures 

 

In the event that redirection from a teacher or case manager fail in motivating the student to change 
her/her behavior from anti-social to pro-social, the student’s response will determine if the intervention 
can be de-escalated or if a restrictive procedure is necessary. The Staff Escort is implemented to provide 
the student with a final attempt to gain self-control while separating themselves from their community. 
The purpose of this is to communicate to the student that their behavior is becoming a major concern. 
The escort is conducted by a staff member who will place one hand on the student’s wrist and the other 
on the student’s elbow as they walk them from their current location.  

 

Should a student become a threat to himself/herself, others, and/or school property, staff members, 
trained in Emergency Safety Intervention procedures, will restrict the student according to Emergency 
Safety Intervention protocol. The restraining staff will use the least amount of physical restraint as 
possible until the student is no longer a threat to himself/herself, others, or school property. At that 
time, staff will take the opportunity to talk to the student and use the incident as a “teachable moment”, 
in order to help the student mature and grow.  

 

Section 5: Attendance Response and Management 

 

Attendance Policies 
Students are expected to be in school and on time every day. Pride Academy has a legal and moral obligation 
to ensure that all students attend school every day. 
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New Jersey‘s Compulsory Education Law mandates that all children between the ages of six (6) and sixteen 
(16) attend school. Every parent/guardian of a school-age child is responsible for the child‘s attendance 
at school. Failure of a child to attend school has certain legal consequences for students and their families. 

 
In New Jersey, “truancy” is defined as ten (10) or more cumulative unexcused student absences. 
Absences without a valid excuse are considered illegal absences. A student with ten (10) or more 
cumulative unexcused absences can be referred to court if school officials determine that the unexcused 
absences are violations of the Compulsory Education Law. 

 
Absence Notification 
If a student is ill and unable to attend school, the parent/guardian must call the school no later than 8:00 
a.m. If a phone call has not been received, Pride Academy will notify the parent/guardian via an 
automated or personal call. 

 

If the student is ill with a communicable disease (e.g., chicken pox, measles), the parent/guardian should 
notify our school nurse. 

 

Categories of Absences 
There are three (3) categories of absences at Pride Academy. 

 
Absent – “Excused”: Pride Academy may excuse the absences of students under certain circumstances 
with original documentation. Those circumstances only include emergency (non-routine) doctors’ 
appointments, court subpoenas, religious observances, and funerals/memorial services. Please note that 
routine medical and dental appointments are to be made outside of school hours. Students who are 
involved with the Camden County Department of Health and Human Services or the juvenile probation 
office and are required to leave school for the purposes of attending court hearings related to their 
involvement with these agencies will also be excused. 

 

Absent – “Parent Note”: Parents/guardians and students are required to submit a written explanation 
of the reason(s) for an absence within three (3) calendar days of the absence. If they provide a written 
excuse within three (3) days of the absence, the absence will not be counted as “illegal.” 

 

Absent – “Illegal”: All absences are treated as illegal until Pride Academy receives a written explanation 
of the reason(s) for an absence. If parents/guardians and students fail to provide a written explanation 
within three (3) days of the absence, the absence is permanently counted as “illegal.” 
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Consequences for Chronic Absences 

 

Occurrences 
Per Year 

Absences (Illegal or Following Submission of 
Parent Note) 

Late Arrivals 

3  Send a letter to parents/guardians. 
 Parent contact via robo call 
 Lateness letter 

 
 
 

 
5 

 Send a letter to parents/guardians. 
 Invite parents/guardians to a mandatory 

attendance meeting. 
 Proceed in accordance with the provisions of 

N.J.S.A. 9:6-1 et seq. and N.J.A.C. 6A:16-11, if 
a potential missing or abused child situation is 
detected (Repeat for each additional 
absence). 

 Refer or consult with the building’s I&RS team 
on an as-needed basis. 

 
 

 Parent Contact 
 Home visit 

7 

 

 Parent Contact 
 Home visit 

 
 

10-14 

 Send a letter to parents/guardians. 
 Visit the student’s home. 
 Refer to the court program, as required by 

the New Jersey Administrative Office of the 
Courts. 

 Warning letter regarding 
possible consequence of grade 
reduction 

 
 Community service 

15  Second warning letter regarding 
possible consequence of grade  

15-34 
 Implementation of Court-Mandated 

Interventions 

Second warning letter regarding 
possible consequence of grade  

 
35 

 
 The student may be required to repeat the 

grade level the next school year. 

 

 
  


